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Abstract 
Autonomy has been defined as the capacity to control one‟s own learning. At the most 
basic level, fostering this capacity in the classroom begins with the teacher‟s own 
decision to become more aware actively in the student‟s learning in order that the 
students may also become more actively involved in making choices and decisions. 
Indeed, teachers need to optimize their roles such as facilitator who iniates and 
supports decision-making processes, a counselor who responds to the ongoing needs 
of individuals, a resource who makes his or her knowledge and expertise available to 
the learners when it is needed, and so forth. In another word, we, as teachers, cannot 
teach students to be come more autonomous. We can, however, create the atmosphere 
and conditions in which they will feel encouraged to develop the autonomy that they 
already have. One way to acquire this is by bringing Information and Communication 
Technology (ICT) into the classroom. It is the use of webtools, Storybird web 2. tool 
for teaching writing. It will not only highly motivate the students to write in English 
and other languages but also it gives an opportunity for the students to control their 
own learning experiences by means of technology device. 
 
Keywords - Fostering, Learner‘s Autonomy, Information and Communication 
Technology (ICT), and Storybird Web 2.0 Tool 
INTRODUCTION 
hen learners succeed in developing autonomy, they not only become better 
language learners but they also develop into more responsible and critical 
members of the communities in which they live” (Benson, 2001) 
In the past two decades, great changes in English teaching have taken place in our 
country. However, the relationship between teachers and students remains the same; is 
still not balanced. It is characterized by teachers‘ dominance and control in the 
classroom and learners‘ passive acceptance of whatever teachers say and do for them. 
Indeed, they look like as spoon-feed learners. They still consider their teachers as the 
main sources of learning, become dependent on teachers and have little incentive and 
initiative to undertake learning inside and even outside the classroom. 
In addition, in most cases in college EFL classrooms, English learning is largely 
measured by written scores. Examination-oriented classes made students‘ passive. They 
not only limit students‘ self-analysis and problem-solving ability, but also hinder the 
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development of their personality. Obviously, some students have weaknesses in self-
efficacy which constraints their sense of responsibility, autonomy, and cooperation in 
learning. Thus, it is quite difficult to establish autonomous language learning within 
such a conventional teaching context.  
Looking at this situation, it is necessary to help students develop the abilities to 
learn autonomously. Benson (2001) who notes that teachers and educational institutions 
should attempt to foster autonomy through practices that will allow learners to engage 
in modes of learning in which this capacity can be developed. Here, teachers are the 
ones who should be responsible for fostering the students‘ autonomous ability and make 
them become autonomous learners. The goal of increasing student autonomy in the 
learning process by enhancing motivation, while transferring learning responsibility and 
raising consciousness towards learning in the process of decreasing teacher dependency.  
Therefore, teachers can create the atmosphere and conditions in which students 
will feel encouraged to develop the autonomy that they already have. This autonomous 
learning atmosphere can be embodied through the use of webtools, like storybird web 
2.0 tool. It is an excellent way to highly boost students‘ motivation as well as enhance 
their autonomy in learning english, particularly in the context of writing subject. 
Besides, it gives an opportunity for the students to control their own learning 
experiences by means of technology device where it is being the core part of learner 
autonomy. 
In this paper, I intend to explore an alternative way to facilitate students‘ learning 
and develop learner autonomy, i.e. the use of storybird web 2.0 tool as a learning tool, 
particularly in learning narrative writing. The paper itself is devided into two sections. 
First, I will briefly introduce the notions of learner autonomy and teachers‘ roles in 
developing learners autonomy. Then, I will present the use of storybird web 2.0 tool and 
the way to utilize it for the teachers can foster learners autonomy in learning narrative 
writing.  
LEARNER AUTONOMY  
 It is believed that the ultimate educational goal of language teachers is to help 
learners become autonomous. In language education, the idea of learner-centered 
practice and autonomy has been integrated into communicative language teaching 
(Benson, 2001). From this perspective, responsible learners accept the idea that their 
own efforts are crucial to progress in learning and behave accordingly (Scharle and 
Szabo, 2000).  
 Generally, autonomy stems from the psychological processing of the individual, 
whereas relatedness is constructed in the social context, and competence has both 
conditions. In fact, these conditions interact with each other and contribute to 
motivation and personal growth (Ryan and Deci, 2000). Then, taking responsibility for 
one‘s learning is a recurrent notion in works on autonomy (Holec, 1981). Specifically, 
he defines autonomy as the ability to take charge of one‘s own learning (Nunan, 2003) 
which involves making decisions about different aspeccts of the language learning 
process.  
Along similar lines, Little (1991) views learner autonomy as a capacity for 
detachment, critical reflection, decision-making, and independent action. The basis of 
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learner autonomy is that the learner accepts responsibility for his/her learning. This 
acceptance of responsibility has both socio-affective and cognitive implicatons. It 
entails at once a positive attitude to learning and the development of a capacity to reflect 
on the content and process of learning with a view to bringing them as far as possible 
under conscious control. Students who are encouraged to take responsibility for their 
own work, by being given some control over what, how and when they learn, are more 
likely to be able to set realistic goals, plan programs of work, develop strategies for 
coping with new and unforeseen situations, and evaluate and asses their own work. 
They are able to learn from their own success and failures in ways which will help them 
to be more efficient learners in the future (Crabbe, 1993). Next, learner autonomy can 
also be seen as an attitude on the part of the learner towards taking control of the 
language learning process and assuming responsibility for the process. The ability to 
exercise autonomy requires the learner to have an understanding the nature of language 
learning and his/her role in that process.  
To sump up, autonomy is defined as  the ability to take charge of one‘s own 
learning. it also means an ability to think independently and critically, to make decision 
and carry out an independent action (Little, 1991). Autonomous learning focuses on the 
students‘ subjectivity and initiative. The purpose is to make the students kow how to 
study and achieve life-long learning development. It not only helps to improve the 
academic performance of students inside the classroom, but also makes the foundation 
for lifelong learning and development, as stated by Benson (2001) earlier. 
TEACHERS’ ROLE IN DEVELOPING LEARNER’S AUTONOMY 
The teacher need to adjust their roles to help language learners to develop their 
autonomy. The roles which are expected to be differ from old ones carried out in the 
traditional teaching context. The following table elaborates the teachers‘ roles in 
developing learner autonomy in the field of language teaching. 
Table 1. Teachers‘ Roles in Fostering Learner Autonomy. 
Teachers’ Roles Description 
Controller The teacher is an instructor, who tells what to do and drill 
students on a regular basis. Symbolism of this role is a 
teacher‘s place – in front of the class. This role is not very 
desirable in autonomous teaching and learning since the 
teacher plays the role of a guard in the classroom, rather 
than stimulates independent work. 
Facilitator The language teacher may act as a facilitator who initiates 
and supports decision making process. 
Organizer Teachers arrange varying activities for students, gives 
guidelines about these activities, organize small groups for 
practicing a language, take care of good understanding of 
assignments, and finally comments on activities and gives a 
feedbcak.  
Prompter The teachers give the students a helping hand when they 
have difficulties expressing their opinion and thoughts; it is 
 Proceeding                                                                                                          
International Seminar on Education 2016 
 Faculty of Tarbiyah and Teacher Training 
 
 
336 
achieved either by means of prompting vocabulary or 
suggestions what to say. 
Counselor The language teacher may act as a counselor who responds 
to the ongoing needs of individuals. 
Assesor The teacher provide feedback, correction, and give students 
grades. Importantly, teacher should be guided by objective 
and fair benchmarks in their assessing students, who in turn, 
should be familiariazed with the criteria.  
Resource  The language teacher may act as a resource who makes his 
or her knowledge and expertise available to the learners 
when it is needed. In another word, the teachers can deliver 
their crucial knowledge for the students through assistance 
and guidance. 
Manager During the learning process, in order to help the student 
learn how to learn independently and effectively, the teacher 
play the role of a manager who create a supportive and 
stimulating learning environment, who is available as a 
resource person, who challenges learners to achieve their 
potential and who helps learner to become aware of 
institutional requirements and expectations associated with 
the discipline in which they are studying. 
Observer The role depends mainly on observing how students cope 
with their tasks, and giving them useful advice 
subsequently. In another word, the accent of this role is put 
on drawing inferences about the students‘ learning on the 
basis of observation. 
Sources: Harmer (2001) 
 
 In order to find out an overall picture about teachers‘ role perceived by students, 
Xu and Xu investigated leaner‘s beliefs about teachers‘ role in developing learner 
autonomy (qtd in Ligang, 2004). It is elaborated at the following table. 
Table 2. Teachers‘ Roles in Developing Learner Autonomy from Students‘ Perspectives 
General Teachers’ 
Roles 
Description 
Guide (Counselor, 
Instructor) 
Teaching English learning strategies and methods; teaching 
effective ways of learning English autonomously; 
developing students‘ skills in listening and speaking aswell 
as communicative competence. 
Facilitator (Helper) Offering necessary enlightment and assistance; helping 
studets to make English learning plans and objectives. 
Organizer and Designer Oragnizing some communicative activities to get students to 
have more chances to practice English.  
Cooperator (Peer 
Partner, Friend, 
Making friends with students; able to offer correct 
suggestions; willing to cimmunicate with students about 
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Participant) their English learning; working with students to solve their 
learning problems. 
Inspirator and Supporter Stimulating students‘ interest and enthusiasm in English 
learning; encouraging students to use English; motivating 
students to participate in communicative activities; 
encouraging students to do more speaking in English. 
Monitor and Evaluator Providing students with feedcak of their performance in the 
process of English learning as well as some guidance. 
Resource Supplier Imparting knowledge; providing some references and 
materials for English learning; introducing some internet 
sources. 
Atmosphere Creator Creating harmonious and active class atmosphere to 
facilitate students‘ engslih studies. 
(Sources: Xu and Xu, 2004) 
 
In conclusion, as suggested by Talkowska and Wojeichowska (2015), it is worth 
paraphrasing Voller‘s three basic rules that he proposes teachers should be acquintanced 
with to foster and develop autonomous language learning in their students, namely (1) 
learning a language is an interpretative process and that autonomous learning necessities 
a transfer of control to the learner, (2) students should be given enough freedom to 
attempt their own techniques and strategies in learning, (3) teachers monitor their own 
ways for developing students‘ auntonomy.  
STORYBIRD WEB 2.0 TOOL  
 In recent years, the internet has become a widespread and commonly available 
tool in many parts of the world. Therefore, teachers may encourage students to make 
use of the internet while working independently in and outside the classroom. The fact 
that students can use the internet during the lesson as well as outside the classroom 
constitutes a great advantage of this tool since the imposing amount of data 
accompanied by visual and and auditory means makes the internet an appealing source 
which students very often resort to while dealing with various tasks. Therefore teachers 
make use of this fact by designing lessons with the use of the internet and providing 
students with the opportunity to work independently or cooperate in small groups 
(Teeler and Gray, 2000). 
 By delegating a certain degree of responsibility to learners, teachers try to create 
a favorable conditions in which the students will be able to develop their autonomy. 
Therefore, Benson (2001) suggests teachers only help the students, prompt them and try 
to facilitate the learning process by assigning tasks that the students have to tackle in the 
classroom as well as outside the classroom context. Then, in order to facilitate 
autonomous learning, teachers needs to engage the students with activities which are 
easy and enjoyable to take part in, specifically on writing subject.  
One way to engage students‘ interest on writing is by integrating technology to 
writing learning process; the use of storybird web 2.0 tool. In this case, the lecturer use 
web tools as an joyful activity. It means the students will write by using computers or 
compatible tools, a word processing software, and web tool. Here, the lecturer will not 
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only simply transfer the knowledge to students and familiarize them with possibilities of 
integrating technology – web tools, into the classroom, but also enhance learner 
autonomy while doing writing. 
Generally, Storybird is defined as a visual story telling community. It is a global 
hub of readers, writers, and artists of all ages globally. The idea of creating Storybird 
itself is to let anyone make gorgeous, art inspired stories in seconds. At the beginning, 
this website is used as a way to inspire storytelling with children, and then it has 
attracted millions of writers, readers, and artists to it‘s platform. Families and friends, 
teachers and students, and professionals have created more than five million stories 
which makes Storybird as one of the world's largest storytelling communities. There are 
also bunch of concepts of Storybird offered by some people like Gakhar and Thompson 
(2007), (Giacomini, 2015), (Konert, et.all, 2011), and Menezes (2012). All of them have 
similar notion on storybird. It is a free, an easy to use, and extremely engaging 
collaborative story-writing website for all ages. It is free website because the users - 
both teachers and students, only need to become its member and sign up to the website - 
www.storybird.com freely. That gives (low-income) students an opportunity to 
participate in a creative experience (Giacomini, 2015). It is easily to utilize it because 
the use of tool is very self-explanatory and the tool can be used by students of all ages. 
It is also said as collaborative storywriting website because Storybird can be used 
collaboratively with, either with another student in class or school, or with students 
from different schools in the region or even from another country (qtd in Menezes, 
2012).  
Storybird has three types of account such as regular user (any users), school/edu 
user (students and educator), and professional user (artist and writer). It also has many 
theme categories which can be selected freely by users. Each theme serves random 
pictures that can be easily dragged and removed. It also prepares three kinds of digital 
books for instance picture books (more art and less text), long form books (less art, and 
more texts or chapters), and poetry (one image and select words). Each story called as 
―Storybird‖, is presented like digital booklet with separate pages. The author can create 
a cover and publish his stories on his personal account. Once shared, the stories can be 
read and commented by others.  
Thereafter, a question arises; ―How does storybird work?‖. Accessing storybird 
web 2.0 tool is actually easy. The users just have to follow several procedures of using 
it, as follows. 
1. Registering 
To start head over to www.Storybird.com, and click on ―The sign up for free‖ 
button in the top right corner. There will be three options of creating account; regular 
user (any users), school/edu user (students and educator), and professional user (artist 
and writer). Choose an account of educator or students. Then create Storybird of 
educator account, as seen below, or students‘ account. Fill any necessary information 
after that click create account. Once lecturer or students click it, they will be sent an 
email to confirm the registration. 
2. Logging in 
The next steps is to log in to the website of Storybird by typing username or 
email address and password. Lecturer may edit their account by customizing their 
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avatar, changing privacy setting (public or private), or changing e-mail notification 
setting, or spellcheck setting.  
In addition after signing up as teachers and confirming the account, Storybird 
will prompt them to create a class, as spotted below. With an educator account, they 
can create and manage multiple classes. After they have added the details for their 
class, it is time to add students. Go ahead and click that big blue button that says 
―Add or Invite Students.‖ Teachers may manually invite the students by creating 
their account, or let the students to create their own account by giving them a class 
code. 
3. Giving an assignment 
Teachers just need to click on ―The assignment‖ button on the dashboard, then, 
click ―Create an assignment‖ to assign tasks for their students. The lecturer will have 
to choose a title for the assignment, describe the assignment, use a Storybird or photo 
to inspire their students, choose ―ON‖ if they want students to be able to use 
spellcheck while writing their Storybirds, and select the due date for the assignment. 
Due dates will appear in the student‘s dashboard as a gentle reminder to complete the 
theme/assignment, then click ―Save assignment‖. The teachers can easily view all 
students‘ stories (assignments and own stories) by clicking ―Library‖ on the 
dashboard.  
4. Creating Storybird (for teachers or students) 
When teachers or students want to create their Storybird, they just have to sign 
into the website then at the home page, click ―create a Storybird‖. Explore, choose, 
and use the available artworks based on themes. If they find themselves have not 
been inspired by the artworks, they could find more artworks by clicking the button 
of ―see more art‖. Whenever, they have chosen the images, it means they are ready to 
create a Storybird.  
There are six items presented at the first page of creating Storybird such as set of 
pictures (1), words; in which a place for teachers or students to write a text (2), 
pages; place for teachers or students to add or delete the page (3), menu; place for 
inviting a collaborator, publish, or save and close (4), thumbnails; place for removing 
all thumbnails but still leaving the page (5), and start over; place for removing all 
thumbnails and pages. Then teachers or students are ready to create a cover of their 
story. After that, they can make a story by dragging pictures to the page and type 
words into the box provided. Next, if they wish to add another page, just click ―add a 
page‖. They may use ―Remove a Page‖ button to delete a previously-created page in 
their Storybird. Whenever, teachers or students need to invite collaborator, they just 
have to do it into places; from the menu inside storymaker or from the dashboard.  
5. Inviting collaborator (for students) 
On previous paragraph, it has been discussed that Storybird is a collaborative 
writing site. Storybird focuses on story-making as a collaborative process. Storybird 
can be used collaboratively with, either with another student in class or school, or 
with students from different schools in the region or even from another country (qtd 
in Menezes, 2012: 299). The first thing should be done by students to ask 
collaborator join with their story is by fulfilling an invitation form. As soon as, their 
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friends receive e-mail notification, they are ready to join in the Storybird. 
Afterwards, the students will also get notification to ―take turns‖ or ―switch turns‖ on 
dashboard until they are set to publish their Storybird. 
6. Publishing Storybird 
Whenever teachers or students (or collaborator) want to finish and publish 
Storybird, they have to choose ―publish‖ from storymaker menu. It means they are 
bound if their story are read by others. 
THE USE OF STORYBIRD WEB 2.0 TOOL TO FOSTER LEARNER 
AUTONOMY 
Storybird is a new way to collaborate and be creative at the same time. It offers a 
lot opportunities to start a narrative writing process. Giacomini (2015) recommends the 
use of Storybird as one more tool for teaching creative or narrative writing. It has been 
proved successfully in her English language class. The result is remarkable: Storybird is 
able to maximize learning opportunities through meaningful learner involvement. 
In addition, the teachers need to utilize Storybird in their teaching practice, 
notably in teaching narrative writing because Storybird can foster learner autonomy. 
First, Storybird supplies many amazing artworks even if the students have to decide 
which images to choose and how to order them (Giacomini, 2015). The artwork itself is 
enough to inspire students to create stories even if they come to the website with 
nothing in mind. In other word, it allows the students to be creators of something 
unique; turning nothing into something. The use of artwork assists students to develop 
their deep reflection and higher-order thinking (Menezes, 2012). Here, teachers asks the 
students to choose the artwork  they like and develop it into a storybird.  
Second, Storybird is also very motivating for students to get into writing since 
their stories can be published and therefore being and revised by others. Thus the 
students do not write a story for their own sake of writing it but for other people‘s 
entertainment. Then, students can start to write criticizing the other stories, the students 
become aware of what a good story consists of. Whenever they start to share and 
comment on each other works, their confidence and skill will be boistered within a 
private and safe environment. As a result, they get feeling of how a story becomes 
interesting and what makes a story boring. In other words, the tool offers an aspect of 
social learning since the students learn how to criticize their fellow students in a 
constructive way. By doing this, the students will sharpen their critical thinking.  
Third, Storybird helps (reluctant and shy) students to acquire their individual 
responsibility (Menezes, 2012) because the work; create, read, and publish the story is 
carried out with their own hand. It can be said Storybird helps most hesitant writers to 
bring out of their shell as this can be considered an engaging activity.  It also offers the 
access to the students even for those who are less creative and imaginative. Storybird 
also gives the option of keeping story private until the student is ready to share it. For 
many students, this feature makes them feel creativity safer. Beside, it is shareable 
where students could share their stories on blogs, shared via e-mail, downloaded, 
printed, gifted – even turned into a class fundraiser.  
 Proceeding                                                                                                          
International Seminar on Education 2016 
 Faculty of Tarbiyah and Teacher Training 
 
 
341 
In conclusion, the use and usage of Storybird are really handy for people in all 
ages, includes students. Storybird provides many inspiring artworks that can be created 
into thousands stories. Once the art is chosen, they are able to build their story by 
dragging and dropping pictures and creating a story to match. They also can change, 
edit, correct, and update their work. Storybird also allows people to collaborate on a 
story each person taking turns to add to the story until completed. It promotes leaning 
autonomy, self-confidence, and critical thinking. 
CONCLUSION 
 Autonomy is an essential characteristics for a good language learner. 
Autonomous learners are those who seek the opportunities to learn in and outside the 
classroom setting and create their own instructional setting freed from the teacher. 
Learner autonomy aims at providing learners with the ability to take on more 
responsibility for their own learning. It is significant because students will ont be 
accompanied by their teachers throughout their life. Students are expected to make 
decisions by themselves as to what and how they should learn. As long as learners 
become autonomous, they have acquired a life-long learning skill and a habit of 
independent thinking, which will be benefit them long after leaving univeristy. Thus it 
is urgent and necessary to foster learner autonomy in english language teaching.  
 One way to cope those hopes and expectations is by bringing webtools into 
classroom setting. The use of storybird as web 2.0 tool will automatically enhance 
learners autonomy and their motivation in learning english, particularly in learning 
narrative writing.  
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